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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 

2022 academic year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 

and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Hutton CE Primary  

Number of pupils in school  200 

Proportion (%) of pupil premium eligible pupils 16% 

Academic year/years that our current pupil premium strategy 

plan covers (3 year plans are recommended) 

2021/2022 to 2024/2025 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Luci Amos 

Executive Headteacher 

Pupil premium lead Jane Storer, SLT 

Governor / Trustee lead Mary Potter 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £42,350 

Recovery premium funding allocation this academic year £  5,075 

Pupil premium funding carried forward from previous years 

(enter £0 if not applicable) 

£   936 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 

state the amount available to your school this academic year 

£ 48,361 
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Part A: Pupil premium strategy plan 

Statement of intent 

 

Our intention is that our disadvantaged pupils achieve as well as their non-pupil 

premium peers. We want to redress the imbalance between our disadvantaged pupils 

and other pupils in terms of life experience and cultural capital. Our aim is for our 

disadvantaged pupils to achieve academically, physically, emotionally and socially in 

line with their peers. The purpose of our strategy is to support pupils to make good or 

better progress and achieve expected or better attainment across all subject areas 

 

We will consider the range of challenges faced by vulnerable pupils, such as those who 

have a social worker/are young carers. The strategies identified in this statement are 

intended to support their needs, regardless of whether they are disadvantaged or not.  

Quality first teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. High quality teaching is proven to have 

the greatest impact on closing the disadvantage attainment gap and at the same time 

as benefiting all pupils in our school. Implicit in the intended outcomes detailed below, is 

the intention that non-disadvantaged pupils’ attainment will be sustained and improved 

alongside progress for their disadvantaged peers.  

 

Our strategy encompasses plans for education recovery, prioritising reading in the first 

instance as this is the vehicle  to accessing curriculum content and improving 

attainment more widely a cross the full range of subjects. We will target support through 

the National Tutoring Programme for pupils whose education has been worst affected 

by covid, including non-disadvantaged pupils.  

 

Our approach will continue to be responsive to identified common challenges and also 

maintain a focus on individual’s needs; systematic diagnostic assessments, 

conferencing and knowledge of pupils will inform the individual approach to the 

strategies we have adopted.  

To ensure they are effective we will: 

 Ensure disadvantaged pupils are challenged in the work that they’re set 

 Act swiftly to ensure support/intervention is provided at the point need is 

identified 

 Continually review the impact of support to ensure it is effective (formally at least 

six weekly) and adapt provision as required. 

 Adopt a whole school approach in which staff take responsibility for 

disadvantaged pupils outcomes and raise expectations of what they can 

achieve. 
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Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 

number 

Detail of challenge  

1 Assessments, observations, and discussion with pupils indicate under 

developed oral language skills and vocabulary gaps among disadvantaged 

pupils. These are evident from Reception through to KS2 and in general are 

more prevalent among our disadvantaged pupils than their peers 

2 Assessments, observations and discussion with pupils suggest that 

disadvantaged pupils generally have greater difficulties with phonics than their 

peers and less opportunity to practise their phonics outside of school. This 

negatively impacts their development as readers. 

In June 2021: 77% of cohort achieved phonics pass but only 66% of pupil 

premium passed. 

3 Our assessments, monitoring and pupil conferencing indicate that the 

education and well-being of many of our disadvantaged pupils have been 

impacted by partial school closures to a greater extent than other pupils. These 

findings are supported by national studies this has resulted in significant 

knowledge gaps. 

4 Our pupil conferencing/PSHE surveys observations and discussions with pupils 

have identified social emotional and mental health issues for some pupils 

notably limited contact/social interactions outside the household, anxiety 

around social mixing and lack of enrichment opportunities during school 

closures. These challenges affected Pp pupils more significantly than others. 

Teacher referrals for support have markedly increased during the pandemic. 

11 pupils (33%) of the PP pupils currently require additional support with social 

emotional needs compared to 18 pupils (11%) of non PP pupils.   

5 Our attendance data over the last 2 years indicates that persistent absence 

among disadvantaged pupils has been an issue. 

In 2020-2021 24% of pupil premium pupils and 11% non pupil premium pupils 

were persistently absent. 

20% of disadvantaged pupils have been ‘persistently absent’ compared to 

12% of their peers.(Term 1 data 2021) 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we 

will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved oral language skills and vocabulary 

among disadvantaged pupils. 

Assessments and observations indicate 

significantly improved oral language among 

disadvantaged pupils. This is evident when 

triangulated with other sources of evidence, 
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including engagement in lessons, book 

scrutiny and ongoing formative assessment. 

Improve phonics and reading attainment 

among disadvantaged 

Teaching of phonics is consistent across the 

school. All staff are confident in using phonic 

strategies to support reading. Pupil make 

accelerated progress towards FFT 20 targets. 

Children read regularly and see themselves 

as readers.  

Improved reading attainment among 

disadvantaged pupils. 

KS2 reading outcomes in 2024/25 show that 

more than 3/5 60% of disadvantaged pupils 

met the expected standard. 

To achieve and sustain improved wellbeing 

for all pupils in our school, particularly our 

disadvantaged pupils.  

 

 

Sustained high levels of wellbeing from 

2024/25 demonstrated by: 

 qualitative data from pupil voice, pupil 

and parent surveys and teacher obser-

vations/learning walks 

 behaviour logs (bullying, racist, sexual-

ised) 

a significant increase in participation in 

enrichment activities, particularly among 

disadvantaged pupils. 

Children develop wider life skills - Pupils 

participate in after school clubs eg. Sewing, 

cooking 

Pupils are ready to learn. 

To achieve and sustain improved attendance 

for all pupils, particularly our disadvantaged 

pupils. 

 

Persistent absenteeism is reduced year on 

year 

Sustained high attendance from 2024/25 

demonstrated by: 

 the overall absence rate for all pupils be-

ing no more than 5%, and the attend-

ance gap between disadvantaged pu-

pils and their non-disadvantaged peers 

being reduced to 1%. 

 the percentage of all pupils who are 

persistently absent being below 8.2% 

(2018/19 national figure)and reducing in 

line with the national figure. The 

persistent absentee figure among 

disadvantaged pupils being no more 

than 5% greater than their peers. (2020-

21 academic year it was 14% higher 

than ALL persistent absentees) 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this 

academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £4853  

Activity Evidence that supports this approach Challen

ge 

number(

s) 

address

ed 

Phonic 

training 

for all staff 

Phonics approaches have a strong evidence base that indicates a 

positive impact on the accuracy of word reading (though not 

necessarily comprehension), particularly for disadvantaged pupils:  

Phonics | Toolkit Strand | Education Endowment Foundation | EEF 

2 

Purchase 

of a DFE 

validated 

Systemati

c 

synthetic 

phonics 

program

me to 

secure 

stronger 

phonics 

teaching 

for all 

pupils 

Phonics approaches have a strong evidence base that indicates a 

positive impact on the accuracy of word reading (though not 

necessarily comprehension), particularly for disadvantaged pupils:  

Phonics | Toolkit Strand | Education Endowment Foundation | EEF 

2 

Purchase 

of 

standardis

ed 

diagnostic 

assessmen

ts for 

reading 

Standardised tests can provide reliable insights into the specific 

strengths and weaknesses of each pupil to help ensure they receive 

the correct additional support through interventions or teacher 

instruction: 

Standardised tests | Assessing and Monitoring Pupil Progress | 

Education Endowment Foundation | EEF 

3 

Work with 

partner 

school to 

improve 

the quality 

of reading 

teaching 

and 

learning 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-

reports/literacy-ks-1/Literacy_KS1_Guidance_Report_2020.pdf  

 

https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/literacy-ks2 

https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/effective-professional-development 
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Improve 

the quality 

of social 

There is extensive evidence associating childhood social and 

emotional skills with improved outcomes at school and in later life 

4 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks-1/Literacy_KS1_Guidance_Report_2020.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks-1/Literacy_KS1_Guidance_Report_2020.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
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emotional 

learning 

through 

support 

program

mes 

(e.g., improved academic performance, attitudes, behaviour and 

relationships with peers): 

EEF_Social_and_Emotional_Learning.pdf(educationendowmentfoun

dation.org.uk) 

 

Targeted academic support (for example, tutoring, one-to-one support structured 

interventions)  

Budgeted cost: £ 25,936 

Activity Evidence that supports this approach Challenge number(s) 

addressed 

Purchase programmes 

to improve listening, 

narrative and  

vocabulary skills for 

disadvantaged pupils 

who have relatively low 

spoken language skills 

– talk boost and NELI 

Oral language intervention can have a 

positive impact on pupils’ language skills. 

Approaches that focus on speaking, 

listening and a combination of the two 

show positive impacts on attainment. 

Oral language interventions | EEF 

(educationendowmentfoundation.org.uk) 

 

1 

Additional phonics 

sessions targeted at 

disadvantaged pupils 

who require further 

phonics support. 

Phonics approaches have a strong 

evidence base indicating a positive 

impact on pupils, particularly from 

disadvantaged backgrounds. Targeted 

phonics interventions have been shown 

to be more effective when delivered as 

regular sessions over a period of up to 12 

weeks: 

Phonics | Toolkit Strand | Education 

Endowment Foundation | EEF 

2 

Engaging with the 

National Tutoring 

Programme to provide 

school led tutoring for 

pupils whose 

education has been 

most impacted by the 

pandemic. A 

significant proportion 

of the pupils who 

receive tutoring will be 

disadvantaged, 

including those who 

are high attainers. 

Tuition targeted at specific needs and 

knowledge gaps can be an effective 

method to support low attaining pupils or 

those falling behind in small groups. 

Small group tuition/toolkit strand/ EEF 

 

Small group tuition | Toolkit Strand | 

Education Endowment Foundation | EEF 

2, 3 

Appoint adults to 

facilitate 1:1 daily 

reading or 3x a week 

reading support 

targeted at 

disadvantaged pupils 

with limited outside 

school support. 

Tuition targeted at specific needs and 

knowledge gaps can be an effective 

method to support low attaining pupils or 

those falling behind one to one. 

One to one tuition | EEF (educationen-

dowmentfoundation.org.uk) 

 

3 

https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
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Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £13,011 

Activity Evidence that supports this approach Challenge 

number(s) 

addressed 

Review the 

whole school 

behaviour 

policy with 

the aim of 

improving 

behaviour 

across the 

school. 

Both targeted interventions and universal approaches can 

have positive overall effects: 

Behaviour interventions | EEF 

(educationendowmentfoundation.org.uk) 

4 

Ensuring pupils 

are emotional 

and mentally 

ready to 

access the 

classroom. 

Social anxiety 

strategies in 

place for 

pupils through 

learning 

mentor 

support & 

revealed 

projects. 

The average impact of successful SEL interventions is an 

additional four months’ progress over the course of a year. 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/social-and-emotional-

learning 

4, 5 

Embedding 

principles of 

good practice 

set out in the 

DFE’s 

Improving 

School 

Attendance 

advice 

The DfE guidance has been informed by engagement with 

schools that have significantly reduced levels of absence 

and persistent absence. 

5 

 

Total budgeted cost: £ 47,400 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic 

year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021, and 2020 

to 2021 results will not be used to hold schools to account. Given this, please point to any other 

pupil evaluations undertaken during the 2020 to 2021 academic year, for example, 

standardised teacher administered tests or diagnostic assessments such as rubrics or scales. 

If last year marked the end of a previous pupil premium strategy plan, what is your assessment 

of how successfully the intended outcomes of that plan were met?  

Our assessment of the reasons for these outcomes points in part to Covid-19 impact, which 

disrupted all our subject areas to varying degrees. As evidenced in schools across the country, 

school closure was most detrimental to our disadvantaged pupils, and they were not able to 

benefit from our pupil premium funded improvements to teaching and targeted interventions 

to the degree we had intended. We maintained a commitment to high-quality education for 

all, issuing families with laptops, sim cards and home visits to model how to use Teams to access 

online lessons, despite this some families still had limited engagement with online sessions, 

missing vital phonics/spelling sessions, maths skill teaching etc. Throughout the Lockdowns and 

partial opening periods our school Learning Mentor and class LSA’s maintained contact with all 

families, inviting addition vulnerable pupils to attend school, providing paper copies of work 

and ensuring all had every opportunity to be able to access their learning.  

Overall attendance of disadvantaged pupils in 2020/21 at 94% was lower than 96% in 2019/20. 

At times when all pupils were expected to attend school, absence among disadvantaged 

pupils was 1% lower than for all children. Persistent absence 14% higher over the last academic 

year compared to . These gaps are larger than in previous years, which is why attendance is a 

focus of our current plan.      

2020-21 

Persistent absence for PP was 6/29 – 20% in 2020/21 compared to 2/29 6% in 2019/20 an 

increase of 14%. 

Persistent absence for Non PP was -21/180  in 20/21 12% compared to 26/190 14% in 2019/20 

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous 

academic year. This will help the Department for Education identify which ones are popular in 

England 
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Programme Provider 

Spelling shed see SEF  

White Rose Maths  

TT Rockstars/ Numbots  

NELI  
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Further information (optional) 

Our pupil premium strategy will be supplemented by additional activity that is not being funded 

by pupil premium or recovery premium. That will include:  

• embedding more effective practice around feedback. EEF evidence demonstrates this 

has significant benefits for pupils, particularly disadvantaged pupils 

 

• offering a wide range of high-quality extracurricular activities to boost wellbeing, social 

interaction, attendance, and aspiration. Activities will focus on building life skills such as 

confidence, resilience, and socialising. Disadvantaged pupils will be encouraged and 

supported to participate. Activities may include: Mendip Outdoor pursuits , music 

lessons/festival participation, Forest school, Theatre visits an increased range of after school 

clubs. 

Planning, implementation, and evaluation 

In planning our new pupil premium strategy, we evaluated why activity undertaken in previous 

years had not had the degree of impact that we had expected, as well as considering 

approaches implemented that showed improved outcomes. 

We triangulated evidence from multiple sources of data including assessments, pupil surveys, 

book scrutiny, conversations with parents, learning mentor caseload, students and teachers in 

order to identify the challenges faced by disadvantaged pupils.  

We looked at a number of reports, studies and research papers about effective use of pupil 

premium, the impact of disadvantage on education outcomes and how to address challenges 

to learning presented by socio-economic disadvantage. We also looked at studies about the 

impact of the pandemic on disadvantaged pupils. Our pastoral team engaged with local 

training and the mental health network to develop further strategies to support children with SEL 

needs. 

We used the EEF’s implementation guidance to help us develop our strategy and work out 

which activities and approaches are likely to work in our school. We will continue to use it 

through the implementation of activities.  

We have put a robust evaluation framework in place for the duration of our three-year 

approach and will adjust our plan over time to secure better outcomes for pupils. 

 

 

 

 

 


